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To the St. Gregory’s University Education Student

Dear Teacher Candidate, 


You are about to embark on the most rewarding career possible. Teaching is challenging, exciting, frustrating, and very satisfying. The St. Gregory’s University course of study to become a teacher is called “the Reflective Practitioner.” A “Reflective Practitioner” is a person who is able to bridge application of teaching and learning practices with best theory and thought about the application. The Teacher Education program at St. Gregory’s University is designed to develop teacher candidates to become “Reflective Practitioners,” the best teachers possible. The program’s key components are the Field Experiences - the “practitioner component” - (at least 100 contact hours required before student teaching), and the Professional Education Mentoring Team - the “reflective component”- (four semesters required). The program is designed to develop competence in and passion for the teacher candidate’s chosen field of teaching.


St. Gregory’s University Education program, designed in 1998, is designed to develop students who pursue a Bachelor of Science or a Bachelor of Arts with emphasis in Education into “Reflective Practitioners,” professional teachers who have a strong practical experience in quality schools and a thorough theoretical foundation for reflection on good practices.


Integrative Degree


This program includes the following Integrative Degree components:





General Education

47 credits





Professional Development

  4 credits





Area of Concentration
         34-38 credits





Professional Education Core
34 credits





Personalized Education Plan          1-6 credits


Competency Demonstration


Students will be required to demonstrate competencies in the following areas:  Professional Communication (portfolio demonstration, student teaching), Foreign Language (SGU assessment, coursework, or CLEP test), and Teacher Preparation (portfolio demonstration, student teaching). Content areas may allow and/or require competency demonstration of skill levels or a body of knowledge.


Integrated Degree Core: Professional Education Courses


In order to emphasize the bridge between contemporary research and best practices, Education courses are taught by a team composed of University professors with school experience, professional teachers, and administrators who hold graduate degrees and work in local partnering school districts. The Professional Education course sequence is designed to foster the development of a reflective professional educator, beginning with an introduction to teaching and the tools of teaching in the courses ED3013 Introduction to Teaching, PY3113 Developmental Psychology, PY4113 Cognitive Psychology, ED3011 Educational Technology and ED4132 Psychology of Students with Exceptions. Within the context of the Benedictine traditions, these courses focus on historical and sociological considerations within the field of education, as well as on contemporary practices and issues. Learning styles, diverse learners, learning cycle, and developmental stages will form the foundation of knowledge of the teaching/learning processes. The courses also include information on the teaching profession, technological tools, and resources for pedagogical skills and curriculum development.


Knowledge of educational practices will be refined in the courses TH3201 Catholic Perspectives on Education, ED4512 Group Process and Classroom Management, ED4132 Educational Evaluation, ED 4122 Education: Policies, Law and Issues, and ED4612 Educational Methods, as well as in content methods courses in each area of concentration. These courses help teacher candidates to learn and examine best practices and to continue to develop their professional approach to teaching.


Teacher candidates complete at least 100 hours of field experience prior to student teaching. These experiences are completed during four semesters of enrollment in Professional Mentoring Team. These experiences offer on-going practical application of theoretical knowledge. The Professional Mentoring Team seminars complement the practical experience by providing opportunities for reflection and discussion. Teacher candidates will progress through field experience levels at individual rates.


Required Experiences


Each teacher candidate must complete all field experience contact hours, ten (10) contact hours of Read-Aloud Seminar, one Leadership Seminar, at least 4 semester of the Professional Education Mentoring Seminar. Each teacher candidate must demonstrate Foreign Language competency at the Novice High level as well as competency of professional writing and speaking. Teacher candidates will create a Teacher Education portfolio and have it reviewed formally at each check point and informally each semester by peers.


Area of Concentration


The faculty members in each content area have developed carefully sequenced content courses and experiences to develop competencies indicated by the Oklahoma Commission for Teacher Preparation (OCTP) in partnership with National Council for Accreditation for Teacher Education (NCATE) and the learned societies for each content area. Field experiences are arranged to focus on content specialization of the teacher candidate. Content areas include English, Mathematics, Physical Science, Biological/Life Science, and Social Studies. Teacher candidates are prepared for licensure and certification at the secondary education level (6-12).

ST. GREGORY’S UNIVERSTIY

MISSION AND GOALS


St. Gregory’s is a Roman Catholic University, offering through the bachelor’s degree level a liberal arts education that has been cherished and handed down in the educational institutions of the Benedictine Order.  St. Gregory’s University promotes the education of the whole person in the context of a Christian community in which students are encouraged to develop a love of learning and live lives of balance, generosity and integrity.  As Oklahoma’s only Catholic university, St. Gregory’s reaches out to Catholics and to members of other faiths who value the distinctive benefits, which it offers.

As an academic community, St. Gregory’s:

· Fosters intellectual curiosity, a love of learning, and the search for wisdom.

· Develops literacy in language, mathematics, science and computer skills.

· Teaches communication and critical thinking skills.

As a Catholic community, St. Gregory’s:

· Fosters Catholic faith and Catholic moral development.

· Offers opportunities for Christian service.

As a Benedictine community, St. Gregory’s:

· Promotes the disciplines of prayer, work, study, and leisure.

· Emphasizes the reflective dimensions of life.

· Fosters community living.

As a human community, St. Gregory’s:

· Fosters personal and social development.

· Promotes individual freedom, responsibility, and self-discipline.

· Promotes responsible citizenship and concern for the problems of society.

The personal character of the campus community and the mix of faculty members and students contribute to the carrying out of St. Gregory’s mission, which is reflected in the attainment of the following goals:

· To inculcate in students an appreciation for the arts and sciences and the habit of scholarship, the foundation of a lifelong quest for learning.

· To promote in students appreciation for values, showing how Church and religion assist them in finding the true meaning of life.

· To help students come to know themselves and to relate well to others, building in them a sense of self-assurance, initiative and responsibility.

· To develop in students skills of logical and quantitative thinking and of written and spoken communication.

· To offer them the opportunity to perform in various student activities, which protect their individuality, encourage creativity and give balance to their lives.

· To prepare them to live lives of service as citizens and as members of social groups.

· To prepare for immediate employment, admission to graduate programs, or successful transfer to educational programs not offered by St. Gregory’s.

TEACHER EDUCATION PROGRAM

STATEMENT OF PHILOSOPHY AND MISSION STATEMENT

ST. GREGORY’S UNIVERSITY

The term "Reflective Practitioner," as articulated by Donald Schön's research on preparing professionals, represented effectively the spirit of the Benedictine life of prayer and work.  The most effective teacher would live a life of reflection about teaching practice - before that practice, during that practice, and after that practice.  Schön's research in the preparation of professionals (The Reflective Practitioner,1987) proved to be an appropriate expression of the mission for teacher preparation at St. Gregory's University.


In the Fall of 1998 the University faculty began to re-examine its own mission, general education foundation, and role as a University of the 21st Century. President Frank Pfaff challenged the faculty to study an assigned collection of writings from classic and contemporary researchers and philosophers.  This re-examination strengthened the understanding and articulation of the Reflective Practitioner conceptual framework of the Education Division.  These discussions formed the basis for a strong integrated bond between the general faculty and the Education faculty.  General faculty discussions were focused on multiple learning styles of students and multiple teaching styles, on effective teaching/learning environments, on the teaching roles of coaching and facilitating vs. dispensing information and directing.  The works of Schön, Kolb, Howard Gardner, Dewey, Leonard, Cruikshank, and Bruner formed key components of these discussions and specifically reflected the University concept of effective teachers.


Along with identification of the conceptual framework, general faculty and Education faculty created a plan for experiences that would enhance the development of teachers who were Reflective Practitioners.  The conceptual framework was the source of continued discussions during the 1998-1999 and 1999-2000 academic years with faculty in General Faculty meetings and Teacher Education Council meetings, and with students in Mentoring Team meetings.


In Spring of 2000 the charter members of the St. Gregory's University chapter of ASCD included in their agenda the topic of creating an icon for the St. Gregory's University conceptual framework.  Their understanding of the conceptual framework lead to a suggestion for the visual representation of the Reflective Practitioner.  Their suggestion of a rainbow, a candle and terminology served as the basis for work on an icon - the Summer 2000 project of the Teacher Accreditation Team.  What follows is an explanation of the St. Gregory's University Teacher Education conceptual framework organized by examination of the visual icon for the Teacher Education Division.

The Reflective Practitioner:

An Examination of the Conceptual Framework Through its Visual Representation
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CONCEPTUAL FRAMEWORK
The Candle

The candle in the center of the image represents the motto "Fides Lumen Praebeat": May Faith Grant Light.  It is through enlightenment that teacher candidates will learn to enlighten their future students.  The candle sends rays through the rainbow to link each facet of the enlightenment process together.  The rays represent the reflective understanding gained through practice which will guide the teacher candidate to become a light to his/her classroom.

The Seal


The Coat of Arms of St. Gregory's University represents the setting in which teacher candidates prepare for a career in teaching.  This setting promotes the development of teachers who are immersed in and dedicated to the liberal arts education of the whole person in the context of the Benedictine tradition.  St. Gregory's University is a Roman Catholic University, offering through the bachelor's degree level a liberal arts education that has been cherished and handed down in the educational institutions of the Benedictine Order.  St. Gregory's University promotes the education of the whole person in the context of a Christian community in which students are encouraged to develop a love of learning and to live lives of balance, generosity and integrity.


The modality of education at St. Gregory's University is interactive and cooperative.  According to Mortimer Adler, "If we recognize, as we should, that genuine learning cannot occur without activity on the part of the learner . . ., then we must also recognize that all learning is a process of discovery on the part of the learner" (Adler 168).  Adler's "process of discovery" is consistent with the Reflective Practitioner vision of the St. Gregory's University Teacher Education Program.  St. Gregory's University promotes a life of balance that emphasizes reflection and fosters community living, individual freedom, responsibility and self-discipline.

The Rainbow


The full circle rainbow indicates the reoccurring assessment through reflection that is central to the St. Gregory's University conceptual framework. The continuous circle of this rainbow visually represents the continuous cycle of planning and reflecting.  The rainbow also represents the overlapping of the elements of becoming a teacher: knowledge and experience encompassed by reflection.  Just as a rainbow blends colors, so a teacher candidate blends knowledge and experience as she/he becomes a Reflective Practitioner.

Establishing goals, planning strategies for achievement, acting upon the strategies, assessing progress, analyzing the completed task, and beginning the process again all require an ability to reflect.  Opportunities to reflect on and refine instructional practice - during class and outside class, alone and with others - are crucial.  These principles are consistent with the position statements and publications of the National Council for the Social Studies, the National Council of Teacher of English, the National Council of Teachers of Mathematics, and the National Science Teachers Association.  As discussed in Principles and Standards of Mathematics (published by NCTM), "reflection and analysis are often individual activities, but they can be greatly enhanced by teaming with an experienced and respected colleague, a new teacher, or a community of teachers" (19). Jacqueline Grennon Brooks and Martin G. Brooks, authors of The Case For Constructivist Classrooms (1993) note that become an effective teacher "requires continual analysis of both curriculum planning and instructional methodologies during the process of learning to be a teacher, reflective practices for which most teachers have not been prepared" (13).  The outcome of a reflective practice approach to teacher education, according to Brooks and Brooks are teacher who "want students to take responsibility for their own learning, to be autonomous thinkers, to develop integrated understandings of concepts, and to pose - and seek to answer - important questions" (13).


Thus, the St. Gregory's University Teacher Education program uses a never-ending cycle of study, practice, reflection and refinement.

First Circle: Knowledge of Self


At the core of all knowledge is knowledge of self, hence it is the first of the knowledge circles.  Upon conclusion of a ten year study, the Conference on English Education (CEE) Commission on the Preparation of English Teacher Educators listed twelve principles for teacher educator preparers, the first four related to self-awareness.  These principles declare a need for models who see themselves as life-long learners who seek understanding through on-going inquiry; models who exhibit a spirit of inquiry and reflection into their own and others' pedagogical practice; and models who imaginatively generate alternative possible solutions to specific problems in teaching and learning.  These principles apply equally to teacher candidates and to those who prepare them.


Beginning in the Foundations course at St. Gregory's University, students begin a reflective approach to self awareness.  In Foundations, students explore their learning styles using Kolb's learning style inventory, their personality profiles using Full Spectrum Development and Keirsey's temperament sorter, and their various skills, aptitudes, goals and values.  This self-awareness is the foundation for understanding of self and, by extension, others.


The Writing Portfolio, the Life Development (Sophomore) Portfolio, and the Senior (Professional) Portfolio are all a part of the University requirements that encourage students to set goals, analyze progress, and reflect upon personal growth.  



The Writing Portfolio is required of all students as they exit English Composition I.  In the Writing Portfolio, students reflect upon themselves as writers.  They choose writing samples to prove competency in designated skills and then reflect on their choices, their growth and their future plans as writers.  Thus, already in their freshman year, students (including teacher candidates) are asked in a concrete manner to self assess their skills and to take responsibility for future development.


In a similar manner, near the end of their sophomore year, students submit their Life Development Portfolio.  In this presentation, students assess their growth in five areas.  In reflections for the artifacts they include, students explain their relation to their growth, assess their changes, and plan for the future.

In the Senior Portfolio, (developed throughout the college career as part of on-going personal assessment), students direct their focus on development of their professional competencies.  For teacher candidates, this means a professional portfolio that addresses the competencies described in the St. Gregory's University Teacher Education Portfolio Handbook, (developed in alignment with the competencies described by OCTP in partnership with NCATE).  This is the culminating portfolio work for the graduating teacher candidate.

Another critical component of the Teacher Education program is the Professional Mentoring Team, a seminar experience in nurturing personal development throughout the education degree program.  In Professional Mentoring Team, teacher candidates build awareness of self and their relationship with others as they focus on their growth as professionals.  It is through reflection and discussion that the teacher candidate comes to better understand him/herself as a developing teacher: as a Reflective Practitioner.

Second Circle: Knowledge of Learners


Through mentoring, discussion and academic study, the teacher candidate moves from self-knowledge to a knowledge of similar and dissimilar learners.  Thus, the next circle is knowledge of learners.


The St. Gregory's University Teacher Education program strives to help teacher candidates understand learners, including discovering the diversity within learners.  Study of individual development is balanced with awareness of diversity in development.  


The three distinct roles for learners identified by philosopher D. C. Phillips in 1995, (the active learner - active acquisition of knowledge and understanding; the social learner - social construction of knowledge and understanding; and the creative learner - creation or recreation of knowledge and understanding) supports the St. Gregory's University approach to learning as a diverse activity.  The St. Gregory's University academic community uses these roles in providing course work and experiences to challenge the active learner, cooperative learning methods to support the social learner, and opportunities for application and reflection to engage the creative learner.  In so doing, we model for our teacher candidates what we want them to become: effective teachers who establish an environment to support all three learning roles for optimum cognitive growth.  


Teacher candidates gather knowledge about learners in identifiable courses at St. Gregory's University.  The role of Foundations has already been mentioned.  In PY 3113 Development Psychology, PY 4113 Cognitive Psychology, ED 4132 Psychology of Students with Exceptions and ED 3011 Educational Technology teacher candidates study learners in a holistic approach, using Howard Gardner's research on multiple intelligences, Erik Erikson's stages of  psychological development, Loevinger's stages of ego development, David Kolb's learning styles, Lawrence Kohlberg's work on moral development, and the work of Jerome Bruner, Jean Piaget, Carl Rogers, Lev Vygotsky, Abraham Maslow, Robert Ornstein, Paul Ehrlish, Robert Rosenthal, and Paulo Fiere.

Third Circle: Knowledge of Subject Matter


Effective teacher education requires a serious commitment to the development of teacher candidate's understanding of subject matter.  Using the guidelines provided by the learned societies, St. Gregory's University has developed programs of study to foster solid knowledge acquisition in each subject matter area.  But beyond mere knowledge, St. Gregory's University promotes depth of material, including principles and theories of the subject matter.  In addition, students develop association with professional organizations.


The content areas of secondary English, Mathematics, Science and Social Studies require 36 credit hours of carefully sequenced content courses and experiences to develop competencies indicated by the Oklahoma Commission for Teacher Preparation and the learned societies, as well as values held by St. Gregory's University.  An additional area of Catholic Education certification is available in a ten credit hour program.

Fourth Circle: Knowledge of Pedagogy


Key to the profession of education is understanding pedagogy; thus, pedagogy is the next circle of knowledge. Effective teachers learn the methods of teaching and learning that underlie activities in the classroom or learning setting, such as how to ask questions and plan lessons that reveal students' prior knowledge.  They can then design experiences and lessons that respond to, and build on, this knowledge.  


At the same time, effective teachers synthesize current research to address the changing nature of teaching and learning and analyze the complex interplay among pedagogical processes, curriculum and sociocultural context.  The effective teacher uses feedback from assessment tasks to help students in setting goals, assuming responsibility for their own learning, and becoming independent learners.  Teachers must decide what aspects of a task to highlight, how to organize and orchestrate the work of the students, what questions to ask to challenge those with varied levels of expertise, and how to support students without taking over the process of thinking for them and thus eliminate the challenge.


The St. Gregory's University Teacher Education program of study includes courses that focus on the preparation of professionals to teach in the United States with consideration of the Benedictine traditions, historical and sociological considerations of teaching and contemporary practices and issues in education.  Modeling, course content, discussion, reflection and "real world" observation and field experiences are used to produce teachers who have the skills and qualities listed above.  Learning styles and developmental states form the foundation of knowledge of the teaching/learning processes.  Information and teaching tools include access to information regarding the teaching profession, technological and information tools, and pedagogical skill and curriculum resources.


For example, teachers have different styles and strategies for helping students learn particular mathematical ideas, and there is no one "right way" to teach.  However, effective teachers recognize that the decisions they make shape students' mathematical dispositions and can create rich settings for learning.  Selecting and using suitable curricular materials, using appropriate instructional tools and techniques, and engaging in reflective practice and continuous self-improvement are actions good teacher take every day (Principles and Standards in School Mathematics 18).  As similar statements can be made in each subject area, the St. Gregory's University teacher education program is designed to provide teacher candidates with course work and experiences to understand knowledge (of self, of other learners, of subject matter and of pedagogy), to apply that knowledge through observation and experience; and to reflect upon both the knowledge and the application.  Thus teacher candidates learn pragmatic constructivism: they do what works and have a variety of techniques to modify or adapt in order to create the best opportunity for learning.  They develop flexibility, understanding that different classes and teachers use different methods.  For example, technology is an essential tool for teaching and learning.  When technological tools are available, students can focus on decision making, reflection, reasoning and problem solving.  St. Gregory's University teacher candidates begin their knowledge of computer technology as freshmen in Foundations.  This is followed by the specific course designed to investigate technology and its uses - ED301 Educational Technology.  In this course, use of technology is modeled and teacher candidates practice with it.  Use of technology at St. Gregory's University, a laptop university, is not, however, limited to education courses, as technology is used across the curriculum by faculty and students alike.


In order to emphasize the link between contemporary research and best practices, all Education courses are taught by a mixture of University professors with school experience and professional teachers or administrators who hold graduate degrees and who work in local partnering school districts.  This affords the teacher candidates the opportunity to study education topics in depth and to associate with current practitioners, so as to strengthen the awareness that theory and methods must be practiced and examined.  

The Professional Education course sequence is designed to move teacher candidates into a professional role in teaching beginning with an introduction to the teaching profession and its tools in ED3013 Introduction to Teaching, TH3201 Perspectives on Catholic Education, and PY4113 Cognitive Psychology.  Knowledge of educational practices is refined in the courses ED4512 Group Process and Classroom Management, Ed4132 Educational Evaluation, ED 4122 Educational Policies, Law and Issues, ED4513 Educational Methods and Content Methods, Methods course in the subject areas, and hours of field experiences.  This program design provides the teacher candidates opportunity to learn and examine best practices and begin to refine their professional approach to and philosophy of teaching.

Fifth Circle: Field Experiences


The fifth circle, labeled "Field Experience," reflects the necessary association of knowledge and understanding with practical application.  The St. Gregory's University Teacher Education program uses a multi-level approach to field experiences.  Students complete at least 100 hours of field experience before the student teaching experience.  During these field experiences the teacher candidate observes the actions of others and his/her own actions in the classroom and then reflects upon those observations to grow in professional confidence and expertise.  This model of study, practice, and reflection is supported in the writings of Donald Schön, who points out:

Designing [learning experiences] must be learned by doing.  However much students may learn about designing from lectures or readings, there is a substantial component of educational design competence - indeed - the heart of it - that they cannot learn in this way.  A quality educational practice is learnable but is not teachable by classroom methods.  And when students are helped to learn this quality, the interventions most useful to them are more like coaching than teaching - as in reflective practice.

Thus, the St. Gregory's University Teacher Education program designs field experiences for teacher candidates and then provides the occasion for discussion of the teaching actions in Professional Mentoring Team (discussed later under reflection).  


The Teacher Education program of study is designed and sequenced to provide field experience at multiple levels of competency development in order to provide a thorough practice-base for reflection.  Students are required to complete field experiences each semester while in the program, beginning with the freshman or sophomore year.  The experiences are designed in six categories: (1) observations, (2) directed assistance, (3) supervised assistance, (4) supervised unit instruction, (5) supervised full responsibility, and (6) professional development.  Each teacher candidate is directed through each level and area to experience general and specific activities in order to achieve as thorough and sequentially appropriate a set of experiences as possible before entering student teaching.  Each teacher candidate keeps a journal record of experiences to be used for personal notes and reflection as well as for topics of discussion with peers and mentors. 


During the field experience semesters, the teacher candidates are challenged to match their experiences with course theories and discussions in order to enhance their abilities to reflect and implement best practices.  This is accomplished in the relevant education, psychology or subject matter courses in which they are enrolled, and is the focus of the Mentoring Team.


The Reflective Practitioner Teacher Education program at St. Gregory's University reflects a high value on early systematic field experiences in a range of school setting and with a variety of students of varying cultural, socioeconomic, racial and ethnic backgrounds, including students with special needs.  Field experiences include the following:

· At least one experience in an urban school and one in a small rural school

· At least one experience in a school with a high multicultural population

· At least one experience in a school with a varied socioeconomic population

· At least one experience in a Catholic school

· At least one experience with students with special needs

· At least one experience in a school setting focusing on use of educational technology

· At least one experience in a non-school educational program

· At least one experience in a middle school

As part of their experience in becoming practitioners, each Education major at St. Gregory's University participates in ten hours of Read Aloud Seminar.  Teacher candidates read aloud from self-selected material to self-selected audiences.  Often this occurs in short fifteen to twenty minutes segments.  The teacher candidate keeps a log of read aloud experiences.

Teacher candidates are also given the opportunity to develop leadership, organizational and instructional skills though Campus Seminars.  High school and/or middle school students are invited to attend a seminar designed by a teacher candidate or a team of teacher candidates.  The teacher candidate(s) organize, advertise, lead, and instruct the visiting students in order to practice their leadership and content competencies.  As the Seminar develops, the teacher candidate(s) involved keep a journal record and write a reflective report at the conclusion of the seminar.

Sixth Circle: Student Teaching


Student teaching is the culminating experience for the teacher candidate.  In this experience, the teacher candidate applies knowledge of self, knowledge of learners, knowledge of subject matter, knowledge of pedagogy, and knowledge gained from field experiences, to a practical application of that knowledge.  Mentored by a faculty supervisor and a cooperating teacher, the teacher candidate reflects as he/she practices, learning to affirm or modify teaching practices.


Student teaching will be twelve weeks in length.  The teacher candidate may be in one setting for twelve weeks or in two school settings each for six weeks in length, depending on the individual teacher candidate's program plan.  Mentor teachers will be master teachers with at least three years' experience, selected for their excellence in teaching.  University supervisors will have common school teaching experience in the area of certification.

Seventh Circle: Reflection


Reflection, the outside circle, encompasses all aspects of knowledge, understanding and application.  Socrates said "The unexamined life is no life for a human being."  It is through becoming a reflective practitioner that the St. Gregory's University teacher candidate examines his/her professional life.  It is reflection which is pivotal in growing from student to teacher candidate to professional teacher.

Reflective practitioners, as Donald Schön points out, will often depend on the capacity to reflect on experiences and options, both before taking action and after that action has taken place.  The reflective principle, at the core of Schön's The Reflective Practitioner (1987), is key to the Teacher Education program at St. Gregory's University.  Teachers will learn while doing and develop a priority for continued learning and problem solving throughout their teaching careers.  Vinz (1997) advises that teacher educators need to "design occasions and interrogate critical incidents that will help all of us learn how to examine and confront our teaching acts."  It is such practice and reflection advice that prompts the requirement of numerous field experiences and required participation in the Professional Mentoring Team.  The research of Zeichner is consistent with the need for reflective teaching, and Gere and Posner as well use the terminology of reflection in their educational discourse.  So it is the combination of study and practice and reflection that describe the Teacher Education Program at St. Gregory's University.

This context of reflection based on experience is suggested in the writings of John Dewey:

In between [pre-reflection on a problem and reflection for the answer] are states of thinking, (1) suggestions, in which the mind leaps forward to a possible solution; (2) an intellectualization of the difficulty or perplexity that has been directly experienced into a problem to be solved, a question for which the answer must be sought; (3) the use of one suggestion after another as a leading idea, or hypothesis, to initiate and guide observation and other operations in collection of factual material; (4) the mental elaboration of the idea or supposition as an idea or supposition (reasoning, in the sense in which reasoning is a part of inference), and (5) testing the hypothesis by action (How We Think, 1933, 107).

Mentoring provides an opportunity to experience the thinking reflection Dewey describes.

Central to the development of Reflective Practitioners is the Professional Mentoring Team, a seminar experience in nurturing competency development.  Each mentoring team is composed of fifteen or fewer students who meet weekly with a pair of faculty facilitators.  The purpose of the Mentoring Team is to be a community of faculty and students whose affiliation with each other at a variety of levels will enhance the students' progression through the Professional Education program of study, focusing on educational experiences, demonstration of educational competencies, portfolio development, and school analysis.  In their weekly meeting, Professional Mentoring Team members present their experiences and academic challenges to reflect upon them.  Since the Team members come from freshman through senior level students, each member can listen and respond to the material presented from his/her own developmental perspective.  Faculty facilitators serve an added perspective and resource for the Team members.

OKLAHOMA GENERAL COMPETENCIES 

FOR TEACHER LICENSURE AND CERTIFICATION

1. The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

2. The teacher understands how students learn and develop, and can provide learning opportunities that support their intellectual, social and physical development at all grade levels including early childhood, elementary, middle level, and secondary.

3. The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.

4. The teacher understands curriculum integration processes and uses a variety of instructional strategies to encourage students’ development of critical thinking, problems solving, and performance skills and effective use of technology.

5. The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self-motivation and active engagement in learning, thus, providing opportunities for success.

6. The teacher develops a knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

7. The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students’ abilities and differences, and the community; and adapts instruction based upon assessment and reflection.

8. The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.

9. The teacher evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional growth.

10. The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students’ learning and well-being.

11. The teacher shall have an understanding of the importance of assisting students with career awareness and application of career concepts to the academic curriculum.

12. The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when the change leads to greater student learning and development.

13. The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.

14. The teacher understands, and is able to develop instructional strategies/plans based on the Oklahoma core curriculum.

15. The teacher understands the State teacher evaluation process, “Oklahoma Criteria for Effective Teaching Performance,” and how to incorporate these criteria in designing instructional strategies.

Guide to Field Experiences

Mentor/Cooperating Teacher 


The Mentor Teacher plays one of the most important roles in preparing new teachers. St. Gregory’s University (SGU) teacher candidates form their teaching patterns and make career decisions based largely on their practical experiences in the classroom. Teacher candidates begin field experience with their first education course and continue these experiences throughout the program. SGU faculty members are committed to practical experience in the schools as a major component of teacher preparation. Because the field experience is a critical part of the education degree, SGU faculty member view Mentor Teachers in cooperating schools as professional colleagues and partners in teaching.


Teacher candidates are assigned to field experiences in area school systems that have entered into a partnership agreement with St. Gregory’s University. Teacher candidates spend time with an experienced teacher to observe and assist in a variety of classroom and school situations. Teacher candidates keep a journal of field experiences documenting their participation and professional growth.  Mentor Teachers are asked to increase teacher candidate involvement in classroom activities according to their individual skills, competencies, and strengths.


Working with teacher candidates should be a rewarding experience. The Mentor Teacher plays an integral part in the teacher candidate’s development. This Guide to Field Experiences is designed to help the Mentor Teacher and the teacher candidate realize optimum benefit from the experience.

Field Experience Mentor Teacher Responsibilities

· Acquaint and encourage the SGU teacher candidate to become aware of all facets of school policy and procedures, such as school schedule, routine activities, records to be kept, student organizations, support personnel, room and building facilities, faculty and student handbooks, availability of books and equipment, appropriate professional dress, appropriate professional behavior, documentation of presence in the classroom, and other important policies.

· Help the teacher candidate observe teaching strategies and participate in activities as specified on the Field Experience Worksheet.

· Encourage the teacher candidate to participate in a variety of classroom activities, such as those included on the Field Experience Guidelines. Inform the teacher candidate of other activities that are useful for the teacher candidate and/or important to the school community.

· Determine the degree of participation based on the individual SGU teacher candidate’s ability and experience. Teacher candidates often progress from observation to responsibility at different rates. 

· Offer professional mentoring and guidance regarding the Mentor Teacher’s educational philosophy about teaching. The Mentor Teacher’s personal passion, commitment, and professionalism are as important for the teacher candidate student to observe as any one particular style of teaching.

· Provide evaluation and feedback to St. Gregory’s University about a teacher candidate’s participation.

· Provide evaluation and feedback to the St. Gregory’s University teacher candidate about his/her participation.

· Verify teacher candidate’s time spent in field experience.

· Communicate with St. Gregory’s University Associate Dean of Teacher Education regarding suggestions, questions, or problems. The Mentor Teacher’s input is critical to the SGU Education program.

St. Gregory’s University Teacher Candidate


The Field Experience component is a critical element in becoming a teacher who is a “Reflective Practitioner.” These experiences will shape the educational philosophy, practices, and professionalism. Mentor Teachers will model a wide variety of teaching situations in diverse school settings. 

Field experiences are designed to promote professional growth through a series of activities of increasing responsibility. All field experiences are designed to facilitate reflection on the varied aspects of the teaching profession. The teacher candidates’ written reflections provide the foundation for discussion during the Professional Mentoring Team seminar.

In addition to the field experience guidelines, St. Gregory’s University faculty will furnish teacher candidates and their mentor teachers with specific assignments and activities to be completed during the field experiences. Teacher candidates are encouraged to discuss course assignments with the mentor teachers. All experiences become valuable in developing a personal teaching style and philosophy. 

St. Gregory’s University Teacher Candidate Responsibilities

· Responsibility: While involved in a field experience, SGU teacher candidates assume responsibility in the same way and follow the same rules that the school’s regularly employed faculty do. 

(
Dress Code: The teacher candidates practice professionally appropriate dress, grooming, and behavior in the context of the faculty of the school where the experience is located.  (Generally, the faculty handbook provides these guidelines.)

· Attendance: Attendance must be prompt, consistent, and documented. Any absence must be reported by the teacher candidate to the assigned school, the mentor teacher, and the Field Placement Coordinator at SGU immediately. Any absence must be made up.

· School Participation Arrangements: All field experiences are arranged through the Field Placement Coordinator at SGU. Teacher candidates will be assigned to a school with an existing field experience agreement. Teacher candidates are expected to follow all regulations required of regular teachers. Teacher candidates will work with the mentor teacher in a cooperative manner to ensure a strong instructional program for the students of that school.

(
Calendar:  Teacher candidates will follow the cooperating school’s schedule regarding holidays, break times, and other calendar requirements.

Field Experiences

Teacher candidates are required to participate in field experiences each semester after admission to Teacher Education. Teacher candidates complete at least 100 hours of field experiences before student teaching. Participation levels are the following: (1) observation, (2) directed assistance, (3) supervised assistance, (4) directed unit instruction, (5) supervised responsibility, and (6) professional development.  

In order to assure varied experiences, teacher candidates complete field experiences in the following types of settings: large, small, urban, rural, Catholic, high minority (30% or more), middle school, high school, technology focused, exceptional students, a non-school educational setting, a tutoring experience, two professional development or in-service training sessions with a teacher, two extra-curricular school sponsored activities. The Field Placement Coordinator will keep records of each teacher candidate’s participation in field experiences. Teacher candidates submit their records with the Application to Teacher Education and the Application to Student Teaching. Often, experiences count for more than one category, such as a (1) high minority student body in a (2) Catholic (3) middle school would satisfy three categories. All experiences, including summer experiences, should be listed on the Field Experiences Summary form.  Each teacher candidate is responsible for keeping a record of field experiences in his/her portfolio and with the Field Placement Coordinator. Each teacher candidate completes the following:

(
Participation in each level of field experience described in the handbook

· Each teacher candidate keeps a complete journal of all field experiences. Each experience will be entered into the journal separately
Field Experience Participation Levels for Reflection
Participation levels include (1) observation, (2) directed assistance, (3) supervised assistance, (4) directed unit instruction responsibility, (5) supervised responsibility, and (6) professional development and extracurricular activities. Refer to Field Experience Matrix to document details of each experience.
1. Observation

Open observation – The teacher candidate observes the school and classroom to get a

general perception of the school organization, the classroom atmosphere, and the teacher’s teaching style.

Directed observation – The teacher candidate observes the school and classroom for

exposure to a variety of  objectives, materials, methods, evaluation techniques, and management techniques.

Focused observation – The teacher candidate observes the school and/or classroom for

specific predetermined objectives, materials, methods, evaluation techniques, and/or management techniques.

Analytical observation – The teacher candidate observes the school and/or classroom in

an analytical mode, i.e. classifying questions in a discussion, rating discipline techniques for positive control techniques, and other specific analytical objectives.

Program/material/role model demonstration observation – The teacher candidate

observes a demonstrated lesson or program or set of materials to learn how to incorporate into their own teaching.

2. Directed Assistance

Routine class activities – The teacher candidate will assist the teacher with routine tasks,

such as taking roll, lunch count, distribution of papers or supplies, recording grades, gathering materials, or other tasks.

Directed class activities – The teacher will direct the teacher candidate to prepare

materials or organize materials for a class activity but not working directly with students, such as prepare a bulletin board, or organize materials for a demonstration or lab experiment.

One-on-one student assistance – The teacher candidate  will work directly with students

by assisting one student at a time with work, i.e. answering individual questions while students are completing assignments in class, or responding to requests for assistance in a laboratory setting.

Planned individual tutoring – The teacher candidate will assess a student’s progress,

present an individualized lesson or lesson series based on the assessment as directed by the mentor teacher, and conduct the individual tutoring instruction, then evaluate with the mentor the effectiveness of the lesson(s) in accomplishing the desired learning.

Planned small group assistance – The teacher candidate  will assess the needs of

a small group of students, present a lesson or lesson series based on the assessment as directed by the mentor teacher, and conduct the small group instruction, then evaluate with the mentor teacher the effectiveness of the lesson(s) in accomplishing the desired learning.

3.  Supervised Assistance

Small group instruction - The mentor teacher will direct the teacher candidate in

planning and presenting a small group instructional activity or series of activities based on evaluation. The teacher will lead the teacher candidate in evaluating the outcomes of the activity. The teacher will direct the teacher candidate in selection of activities and materials. This may be team teaching with the mentor teacher.

Focused small group instruction – The teacher candidate will learn to

present a specific set of materials, a specific technique, or a specific behavior, then follow-through in modeling the learned materials/techniques/behavior in a small group setting. This may be team teaching with the mentor teacher.

Whole Classroom Instruction – The mentor teacher will direct the teacher candidate in

planning and conducting a large group instructional activity or series of activities based on prior evaluation. The teacher will lead the teacher candidate in evaluating the outcomes the activity. The teacher will direct the teacher candidate to use certain materials and supervise the activities presented by the student. This may be team teaching with the mentor teacher.

4. Directed Unit Responsibility 


The teacher candidate will take responsibility for preparing instruction, exercising judgement from

the beginning of the plan to the end. The teacher will work with the teacher candidate  in directing steps and selection of activities and materials, but the teacher candidate will be responsible for teaching activities. This may be a unit presentation or a short course presentation.

5. Supervised Responsibility – The teacher candidate will initiate the total plan for instruction and present the instruction in the classroom. The mentor teacher will review and authorize the plans and presentations, but not direct the teacher candidate in preparation. The teacher candidate will exercise full planning, instruction, and management responsibility, and the mentor teacher will supervise and evaluate the teacher candidate’s performance.

Responsibility for one small group

Responsibility for multiple small groups

Large group responsibility – one subject or topic

Responsibility for one large group and multiple topics – The teacher candidate may

select a variety of teaching methods as appropriate (large group and small group methods) over a period of time.
Responsibility for multiple large groups and multiple subjects or topics –

The teacher candidate may select a variety of teaching methods as appropriate (i.e., large group methods and small group methods) over a period of time with each class.

6. Professional Development/Extracurricular Activities 
The teacher candidate will participate in a professional development workshop or

training program with a mentor teacher or administrator.

The teacher candidate will participate in a professional teachers meeting, in the local

school, in the district or at the state level.

The teacher candidate will participate with a teacher in an extracurricular activity related

to one or more academic subjects.

The teacher candidate will participate with a teacher in an extracurricular activity related

to sports or social development.

The teacher candidate will learn about teacher evaluation from the mentor teacher and

from the school administrator in interviews or attending formal meetings. 
FIELD EXPERIENCE DOCUMENTATION
PARTICIPATION LEVEL __________________________
(Use a separate form for each observation completed.)

Teacher Candidate _______________________________________________________Date_________________

Time In_____Time Out______Total Observation Time________Subject and Grade_______________

Mentor Teacher_______________________Mentor Teacher Signature__________________________






(Each time teacher candidate has completed an observation)

Name of School_________________________________________________________________________

Pre-Visit Reflection

1. What do you expect the physical environment of the school and classroom to be?

2. What student behaviors and activities do you expect to see?

3. What teacher behaviors and activities do you expect to see?

4. What do you expect the general atmosphere of the school to be?

5.     How do you expect to feel?

ON SITE OBSERVATION
1.
Describe the school setting:

Neighborhood:

Building exterior:

Grounds:

Building interior:

Evidence of student participation or work:

Classroom description:

2.
Describe the students:
Student movement:

Student behaviors:

3.
Describe the class:
Identify classroom rules and procedures used for class and student movement and participation:

What classroom routines are used? (taking roll, lunch count, distribution of papers or supplies, etc.)

Outline a typical class period:

Identify motivational techniques used by the teacher: 


Identify questioning techniques:

Levels of thinking? (Bloom’s taxonomy)

Student response patterns?


Wait time?


Who is questioned? (male/female, same students all the time?)

When are students questioned?

Describe how groups are established—for what purpose does the teacher utilize group work?

Describe interaction patterns among students:


Describe techniques used by the teacher to create interest: (Engage)
Describe techniques used by the teacher to establish the proper learning climate:

Identify activities in which the students are responding with interest and enthusiasm:

Identify signals or non-verbal cues the teacher uses to control the class:

4.
Reflections:
Describe the students’ response to the lesson:

What would you need to do to prepare for this exact lesson?

What did you discover about learners?

What are some additional ideas that you can think of that would work with this lesson?

What did you like most about this lesson?

General perceptions about the school organization:

General perceptions about the classroom atmosphere:

General perceptions about the teaching style:

Do you still want to be a teacher? Explain.
Questions you may have:
What do you……..

KNOW



WONDER



LEARNED

About teaching and learning
       ST. GREGORY’S UNIVERSITY

FIELD EXPERIENCE GUIDELINES


SUGGESTED ACTIVITIES FOR FIELD EXPERIENCES

Initial each experience the teacher candidate completes.  It is not expected that all activities will be completed during a semester.

_____ 1. Develop written description of socio-economic and ethnic makeup of the class

_____ 2. Describe integration of students with special needs into the classroom.

_____ 3. Learn the names of students in the classroom.

_____ 4. Study the mentor teacher’s seating chart and discuss why the teacher organizes the class in this

 manner.  Describe two other ways the class could be organized, and discuss why they might also

 be effective.

_____ 5. Describe the mentor teacher’s classroom management techniques.

_____ 6. List the non-verbal techniques the mentor teacher utilizes with students

_____ 7. Study the daily schedule of a typical student, and talk with the students about their in-class and


out-of-class activities.

_____ 8. List the resources the mentor teacher has at her/his disposal to enhance instruction.

_____ 9 Recognize, list, and discuss the motivational techniques used by the mentor teacher.

_____ 10. Describe the teaching used by the mentor teacher to address the students’ different learning

 styles.

_____ 11. Help the mentor teacher supervise a school activity.

_____ 12. Work with a small group of students to reinforce a concept taught by the mentor teacher, 

review for a test, help students develop a class project, etc.

_____ 13. With the help of the mentor teacher, set up a one-to-one tutoring experience.  Learn as much


as possible about the student before beginning the tutoring.

_____ 14. Gain an understanding of how the mentor teacher evaluates his/her students.

_____ 15. Help the mentor teacher grade a set of papers.  Describe the teacher’s grading criteria.

_____ 16. Develop and teach a mini-lesson.

_____ 17. Develop, for the mentor teacher, a bulletin board around a future instructional unit.

_____ 18. Learn to use the photocopier, laminator, VCR, and other technologies in the school.

_____ 19. Do “other duties” with the mentor teacher (lunch, halls, etc.)

_____ 20. Develop a profile of the community.

St. Gregory’s University

ED 2001, 3001, 4001 Mentoring Team

EVALUATION OF FIELD EXPERIENCE TEACHER CANDIDATE

Teacher candidate ___________________________________  Date: _____________

Mentor Teacher: _____________________________ School: _________________

Mentor Teacher signature: _____________________________________________

Please complete this form soon after the teacher candidate’s field experience with you is completed.  It is used in assigning a grade (Pass or Fail) for the course and may be used in counseling the student.  The form will be retained in a temporary file for two years after student teaching.  Total hours of field experience completed this semester: _____________

I.  Circle the appropriate number on the scale provided:








Weak


    Strong

1. Punctuality and dependability

1
2
3
4
5

2. Appropriate dress and behavior

1
2
3
4
5

3. Cooperation and helpfulness

1
2
3
4
5

4. Spirit and enthusiasm


1
2
3
4
5

5. Attitude toward work; initiative

1
2
3
4
5

6. Ability to communicate with students 
1
2
3
4
5

and adults

7. Effort toward professional growth
1
2
3
4
5

II. Global rating (check one):

_____ This teacher candidate should definitely be encouraged to continue in the program; shows outstanding potential.

_____ This teacher candidate should be encouraged to continue in the program; competent at this stage of career development.

_____ This teacher candidate should be counseled about continuing in the program; competence is marginal.

_____ This teacher candidate t should be discouraged from continuing in the program because………

III. Additional comments: (You may write on the back)
Please return this form at the completion of the field experience to Marian Salwierak, Field Placement Coordinator, 1900 West MacArthur Dr., Shawnee, OK 74804.  Comments, questions???  Please call: 405-878-5181 or e-mail: mksalwierak@stgregorys.edu 
St. Gregory’s University

Admission to Teacher Education

Each student wishing to become a teacher will apply to be admitted to the Teacher Education Division when the preconditions to admission can be met, usually at the end of the Sophomore year. The application will be considered for approval by the Admissions Committee of the Teacher Education Council. The application deadline is usually the 12th week of the semester. The Education Website will include the official deadline for each semester. The Admissions Committee will meet to consider applications. Interviews for prospective teacher candidates are arranged by the Dean of Education.  Documentation of the following preconditions must accompany each application.

· Completed Application to Teacher Education form

· Updated Summary of Field Experiences form

· Written Personal Philosophy of Education

· Successful completion of the St. Gregory’s University course “Introduction to Teaching”  ED 3013 (or equivalent) 

· Cumulative GPA of 2.5 (3.0 required in at least 20 hours of General Education)

· Cumulative GPA of 2.5 in Area of Concentration courses

· Cumulative GPA of 2.5 in Professional Education courses

· OGET (Oklahoma General Education Test) passing score

· C or better required in General Education courses: Psychology, English Composition (with approved Writing Portfolio), Speech

· Recommendations from

( 1 advisor, 

( 3 SGU faculty members (2 of whom have taught you), and 

( 1 one person outside SGU (character reference, work reference, i.e. paid or field

   experience, or volunteer position, or other non-academic reference) 

· Official transcript(s)

· Completion of Professional Education Portfolio Checkpoint 1

· Written essay response (see Admission Interview guidelines)

· Felony and sex crime statement (State that you have not been charged or convicted of such to date and sign.)

· Interview and recommendation by Admission to Teacher Education Subcommittee 

St. Gregory’s University

Application for Admission to Teacher Education

To the Teacher Education Committee:

Please accept my application for admission to the Teacher Education Program at St. Gregory’s University, Shawnee, Oklahoma. I believe that I demonstrate the qualities necessary to become an excellent teacher and contribute to the teaching profession.

(  Paper copy

______________________________________   ________________________________



Student  Signature




Social Security #

_______________________  __________  ________________  ____________________

ID Number

     Date
  Classification
       GPA









         (Provide OFFICIAL Transcript)

Mr. Ms. ________________________________________________________________________



Last Name

First Name

Middle Name
Other Name(s) 

Subject Area for Certification______________________________________________

Shawnee Address _____________email address____________Phone(     )__________ 

Permanent Address___________________________________ Phone (    )__________

High School Graduate____________________________________________________





School

City

State

Year

	COLLEGES ATTENDED

	NAME AND LOCATION
	DATES
	# OF HOURS

	
	
	

	
	
	

	
	
	

	
	
	

	DEGREE(S) NOW HELD, If Applicable

	DEGREE
	INSTITUTION
	YEAR

	
	
	

	
	
	


SECONDARY TEACHER EDUCATION ADMISSION INTERVIEW GUIDELINES 

ST. GREGORY’S UNIVERSITY

The philosophy of the Secondary Teacher Education Program is to prepare teachers who are reflective practitioners, lifelong learners, emerging professionals, and subject matter specialists with strong liberal arts backgrounds. In keeping with this philosophy, we arrange for a professional interview process for admission into the Teacher Education Program (TE) which allows you to demonstrate your subject area strengths and to articulate your ideas about learning and teaching diverse students, your commitment to all students, your understanding of the importance of your subject area, your goals for a career in education. Furthermore, reflecting the Oklahoma Commission on Teacher Preparation's Core Concepts and Goals Statement, this process affords you the opportunity to integrate theory and practice, ideas and experiences, in conversation with practicing Oklahoma educators. 

Teacher Education Program Admission Interviews will be arranged during ED 2001, 3001, 4001 Mentoring Team. Interviews will be held the Monday of finals week each semester, beginning at 9 am. You will have an opportunity to sign up for a time slot. The Professional Education Admissions Interview is about 20 minutes in length and will be conducted by a panel of St. Gregory’s Education faculty and area educators. 

The Professional Education Portfolio, with all materials required for Checkpoint 1, must be turned in to the Dean of Education at least a week before the interview for review by the panel.

Acceptance (or not) will be based on panel recommendations. 

Criteria for acceptance: 

1) Subject matter knowledge must be demonstrated in the materials and discussion. 

2) Written materials must follow directions, be complete and articulate, and include no grammatical or spelling errors. 

3) Oral interview must be articulate and specific, answering questions with careful thought, demonstrating a commitment to the teaching profession. 

4) Student's professional involvement must be documented through resume, letters, etc. 

5) Student must present himself/herself in a mature and professional manner, including dress. 

6) Student must demonstrate awareness of the Education Division’s Conceptual Framework. 

7) Student will provide acceptable Professional Education Portfolio contents for this checkpoint 1. 

Interview assessment will be sent to the Dean of Education, and notice of acceptance will be given to the student and the Professional Education office. 

It is strongly recommended that students prepare, after the interview, a reflective statement (to be included in your portfolio) that addresses the question: How did the interview process help you to understand and explain yourself as a lifelong learner, an emerging professional, and a subject matter specialist? 

Sample Interview Questions 

When did you decide to become a teacher and why? 

What are your strengths as a future teacher? Weaknesses or concerns? 

Why is your subject area important for students and why are you the one to teach it? What kinds of experiences have you had working with young people? 

What kind of teacher will you be? What will students say about you? What will your colleagues say about you? 

How will you work with students for whom your subject is quite difficult? How will you create a learning community in your classroom? 

What course(s) outside of your major has/have had the most effect on your knowledge about teaching? 

Where do you see your professional career in 5 years? What will it take to reach those goals? 

What does Professional Education Council's "Core Concept and Goals" statement mean to you? What do you find most interesting or challenging about that concept? 

Essay Response:  Choose any one of the following topics and develop a 1-2 page response. Include this essay response in the materials to be turned in to the Dean of Education at least a week prior to the interview. 

1. Discuss the impact of technology on your own education, and describe how you think it will affect the education of your future students. 

2. If you could recommend one reform for secondary schools, what would it be and why? 

3. Define your content area and tell why it is important. 

ADMISSION TO STUDENT TEACHING

Application to Student Teaching


Teacher candidates must apply for and meet the following requirements for admission to student teaching:

1. 2.5 GPA in all Professional Education courses, all Area of Concentration courses, and overall coursework. May have no grade below a C in all Professional Education and Area of Concentration coursework.

2. Must have completed at least 100 contact hours of field experience in settings designated in the Teacher Education Handbook through the Professional Mentoring Team courses.

3. Must have completed Professional Education Portfolio through Checkpoint 3

4. Must have completed the following coursework:

____ED2001, 3001, 4001 Professional Education Mentoring Team 

____ED3013 Introduction to Teaching 

____ED3011 Educational Technology

____ED4132 Educational Evaluation

____TH3201 Catholic Perspective on Education

____PY3113 Developmental Psychology 

____PY4113 Cognitive Psychology 

____PY4132 Psychology of Students With Exceptions 

____ED4512 Group Process and Classroom Management 

____ED4122 Education Policies, Law, and Issues
____ED4612 Educational  Methods

____ Content Area Methods Course(s), list: ________________________________________
5.
Completed application form.

6.
Completed interview by the Student Teaching Interview Subcommittee of the Teacher Education Council.

7.
Recommendation by the Teacher Education Council.

Application Dates – Teacher candidates must apply for Student Teaching no later than the end of the 8th week of the semester PRIOR to the semester requested for student teaching. Teacher candidates who decide to delay Student Teaching after submitting an application must (1) notify the Dean of Education of the plans, and (2) resubmit an application during the first two weeks of the semester PRIOR to the semester of Student Teaching.

Student Teaching Calendar - Student teaching is 12 full weeks (60 days) all day in the school. Student teachers are expected to participate in school extracurricular activities and assignments as the regular teachers do.

Placement Locations – Teacher candidates are placed in student teaching situations consistent with their career goals. Teacher candidates who opt to apply for certification in two areas of concentration will be placed in two content areas. Teacher candidates who opt for the Catholic Education Certificate will be placed in a public school and an accredited Catholic school.  The following school systems have formal agreements with St. Gregory’s University for student teaching assignments: Little Axe, Meeker, Bethel, Chandler, Choctaw/Nicoma Park, Dale, Earlsboro, McLoud, Midwest City/Del City, North Rock Creek, Oklahoma City, Pink, Shawnee, South Rock Creek, Tecumseh, Catholic Schools in Oklahoma City: Bishop McGuinness High School, Mount St. Mary High School, Christ the King, St. Phillip Neri, All Saints in Norman, and Tulsa: Bishop Kelley High School, Cascia Hall High School, and the Oklahoma School of Science and Mathematics.

Student teachers may not request a school in which they have a child. Requests are made by St. Gregory’s University to the school district. Schools may choose to accept, modify or reject requests. Student teachers may not request a specific teacher. However, any particular teachers who have conveyed an interest in a teacher candidate’s working in their class should inform their principal of their interest in having you placed in their classroom. Teachers must be designated by the school district as a Master Teacher and have at least three years of teaching experience.

Work Policy – Student teachers may not work during the Student Teaching experience. Any exceptions to this policy must be approved in advance by the Associate Dean of Education.

APPLICATION FORM FOR STUDENT TEACHING

Name___________________________________________________________Date_________


                                                              Full Name

Shawnee Address______________________________________________________________

Phone____________________Email Address_______________________________________

Student Teaching Content__________________Level(s)______________________________

City Location (1st choice)_____________2nd choice_____________3rd choice______________

ID#_____________________________________SS#__________________________________

Special Needs or Pertinent Information____________________________________________

______________________________________________________________________________

School Request - 1st Choice School District__________________________________________

School Site Name_________________________School Site Name________________________

Explain request_________________________________________________________________

______________________________________________________________________________

School Request - 2nd Choice School District_________________________________________

School Site Name_________________________School Site Name________________________

Explain request_________________________________________________________________

______________________________________________________________________________ 

To the Teacher Education Committee:

I have satisfactorily completed the following courses with a grade of C or better:

Date

_____ED2001-4001 Professional Education Mentoring Team (100 hrs)
_____ED3013 Introduction to Teaching 

_____ED3011 Educational Technology

_____ED4132 Educational Evaluation

_____TH3201 Catholic Perspectives on Education

_____PY3113 Developmental Psychology 

_____PY4113 Cognitive Psychology 

_____PY4132 Psychology of Students With Exceptions 

_____ED4512 Group Process and Classroom Management
_____ED 4122 Education Policies, Law, and Issues 

_____ED4612 Educational Methods

_____Content area methods course(s) List: _________________________________________
I have satisfactorily completed_______ certified hours of Field Experiences. My completed Field Experience Record form is attached. I have satisfactorily completed the following required experiences:

_____Attendance and grade of P in ED2001,3001,4001 Professional Education Mentoring Team 

          for_____semesters and _______ total hours.

_____Field Placement Summary (in Portfolio)



_____Read-Aloud Report for_____hours.   (10 required)



_____Foreign Language Competency 




(Method of documentation:____OFLTA, _____course(s)_____________________, 

____ CLEP Test)



_____Leadership Seminar List title and date(s):

_____________________________________________________________________ 

_____________________________________________________________________

_____OGET (Score______)

_____OSAT (Score_______)

_____Professional Education Portfolio, Checkpoint 3 completed




Where applicable, I have satisfactorily completed the following personalized courses and experiences related to my teaching preparation:

_____ED 3022 Middle Level Education

_____ED 3032 Reading and Writing Across the Curriculum          

Certificate in Catholic Education:

_____TH3201  Catholic Perspectives in Education
_____TH3212 The Church – Tradition and Faith Development


_____TH3222  Catholic Education – History and Models
_____TH3232  Christian Anthropology, Morality and Education


_____TH4212  Sacramental Spirituality

_____TH4221  Faith Expression in Education
Other______________________________________________

___________________________________________________

___________________________________________________

___________________________________________________
_____I certify that I will not be engaged in any paid job during my student teaching semester. 

Initial

(Exceptions to this policy must be approved in advance by the Associate Dean of Education.)

My current cumulative GPA is ________.

After completion of student teaching, I will have the following courses remaining to complete my degree in Teacher Education:



_________________________________________________



_________________________________________________






_________________________________________________



_________________________________________________



_________________________________________________

Advisor______________________________________________________________________________________

Advisor’s Recommendation and Comments

Advisor’s Signature:____________________________________Date:___________________________________

Cumulative GPA at end of semester_____

	Year/Semester
	School/Assignment
	Large
	Urban
	Rural
	Technology
	Exceptions
	High Minority
	Middle School
	High School
	Catholic School
	Non School Setting
	Cum Total
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Summary of Field Experiences

CRITERIA FOR EVALUATION OF EFFECTIVE TEACHING AND

ADMINISTRATIVE PERFORMANCE

OKLAHOMA RESIDENT TEACHER PROGRAM




The Resident Teacher Program was initially implemented as a result of the Teacher Reform Act of 1980 (House Bill 1706). Every teacher with zero years of teaching experience shall participate in the Resident Teacher Program during his/her initial year of teaching in an accredited school. The initial year of teaching must be under the guidance and assistance of a resident teacher committee in order to qualify for an Oklahoma teaching certificate. 

The intent of legislation is to establish qualification of teachers in the accredited schools of this state through licensing and certification requirements to ensure that the education of the children of Oklahoma will be provided by teachers of demonstrated ability. 

The Resident Teacher Program has at its core a three-member committee composed of a mentor teacher, a school administrator, and a faculty member for higher education. Each committee works closely with the resident teacher to evaluate, advise, counsel, and support the teacher during the first year of teaching. After the first committee meeting a Form 002 listing the committee members is mailed to the State Department of Education. 

At the end of the initial year of teaching, the committee must make a recommendation for certification or an additional year in the program by mailing a Form 003 to the State Department of Education. 

The mentor teacher must hold a standard certificate and have two years of classroom teaching experience. 

The mentor teacher must also provide 72 hours of consultation time for which he/she may receive a stipend not to exceed $500. (70 O.S. 6-106.1)

· Requirements for Criteria Training

All personnel designated by the local board to conduct the personnel evaluations of teachers and administrators shall be required to participate in training conducted by the State Department of Education prior to conducting such evaluations.

The local district is responsible to register new administrators for the Criteria Training by contacting the State Department of Education.

Refusal by a local school district to comply with the provisions of this section shall be grounds for withholding State Aid funds until such compliance occurs.

· Requirements for Evaluation of Certified Personnel

Every board of education shall have established a written policy of evaluation which shall be based upon a set of criteria developed by the State Board of Education.

Except for superintendents, who shall be evaluated by the local school board, all certified personnel, including administrators, shall be evaluated by certified administrative personnel designated by the school board.

Every probationary teacher shall be evaluated at least two (2) times: once prior to November 15 and once prior to February 10. A “Probationary teacher” is a teacher who has completed fewer than three (3) consecutive complete school years in such capacity in one school district under a written teaching contract.

Every career teacher shall be evaluated once every year. A “Career teacher” is a teacher who has completed three (3) or more consecutive complete school years in such capacity in one school district under a written teaching contract.

If you have questions about these criteria, contact the State Department of Education ​Resident Teacher/Professional Development office.  http://sde.state.ok.us/
For student academic skills, consult: Oklahoma State Department of Education Priority Academic Student Skills, http://sde.state.ok.us/lib/pass/passindx.html
St. Gregory's University

Student Teaching Final Report
Secondary English






Semester:______________

Teacher Candidate_________________________________ School/Grade _________________________

Cooperating Teacher _____________________________University Supervisor _____________________

Please check each item below for the teacher candidate.

	SKILLS

	Classroom Management
	Exceeds Expectations
	Meets Expectations
	Needs Improvement
	Not Observed

	Creates a pleasant, safe, and orderly learning environment
	
	
	
	

	Plans thoughtfully for delivery of the lesson
	
	
	
	

	Uses time e appropriate to maximize time on task.
	
	
	
	

	Maintains appropriate classroom behavior/discipline.
	
	
	
	

	Discourages negative behaviors
	
	
	
	

	Encourages and facilitates positive student behaviors
	
	
	
	

	Uses a variety of technologies appropriately to enhance learning.
	
	
	
	

	Incorporates a variety of communication styles, including reading and writing across the curriculum.
	
	
	
	

	Modifies instruction effectively as needed for individualization.
	
	
	
	

	Includes all students meaningfully in the educational process, exhibiting both knowledge of and sensitivity to differences.
	
	
	
	

	Defines expectations of students and consequences of behavior clearly.
	
	
	
	

	Instructional behaviors
	Exceeds Expectations
	Meets Expectations
	Needs Improvement
	Not Observed

	Focuses attention and develops a readiness for the lesson.
	
	
	
	

	Communicates instructional objectives appropriately and simply.
	
	
	
	

	Relates the present topic or activity to past and future learning.
	
	
	
	

	Helps students relate lesson to personal experiences.
	
	
	
	

	Uses grouping techniques, questioning techniques, and directing skills to involve all learners.
	
	
	
	

	Provides clear directions which relate to the lesson objectives.
	
	
	
	

	Uses a variety of instructional methods to individualize and personalize lessons.
	
	
	
	

	Uses and provides developmentally appropriate techniques for students to use technology.
	
	
	
	

	Demonstrates developmentally appropriate attitudes and skills, presents examples of actions, processes, and products.
	
	
	
	

	Adjusts, modifies, and/or re-teaches based on monitoring and evaluation of student progress.
	
	
	
	

	Guides the learner to perform the task while being supervised by the teacher.
	
	
	
	

	Provides opportunities for independent practice of skills without direct supervision by the teacher.
	
	
	
	

	Summarizes and fits into context what has been taught, actively involving the student.
	
	
	
	

	Curriculum and Plans
	Exceeds Expectations
	Meets Expectations
	Needs Improvement
	Not Observed

	Designs appropriate daily plans that provide integrated learning experiences that achieve objectives.
	
	
	
	

	Maintains accurate, well organized records of student progress.
	
	
	
	

	Utilizes valid evaluation procedures communicated to the student.
	
	
	
	

	Utilizes multiple assessments to diagnose needs and to measure student achievement.
	
	
	
	

	Provides a variety of instructional materials.
	
	
	
	

	Provides for diverse, global perspectives throughout the curriculum.
	
	
	
	

	Comments:



	KNOWLEDGE

	Content Knowledge and Attitudes
	Exceeds Expectations
	Meets Expectations
	Needs Improvement
	Not Observed

	Understands listening and speaking for information and understanding
	
	
	
	

	Understands listening and speaking for literary response and expression, personal appreciation, and entertainment.
	
	
	
	

	Understands listening and speaking for critical analysis, evaluation, and persuasion.
	
	
	
	

	Understands listening and speaking for social interaction in a variety of formal and informal situations.
	
	
	
	

	Understands writing for information and understanding.
	
	
	
	

	Understands writing for personal expression and social interaction.
	
	
	
	

	Understands writing for critical analysis, evaluation, and persuasion.
	
	
	
	

	Understands processes for generating and developing written texts.
	
	
	
	

	Understand reading for information and understanding.
	
	
	
	

	Understands reading for literary response and personal enjoyment.
	
	
	
	

	Understands reading for critical analysis and evaluation.
	
	
	
	

	Understands the use of metacognitive techniques in reading comprehension.
	
	
	
	

	Understands the historical, social, cultural, and technological influences shaping the English language.
	
	
	
	

	Understands fundamental concepts relating to the structure, acquisition, use, and analysis of language.
	
	
	
	

	Understands the characteristic features of various genres of fiction and drama.
	
	
	
	

	Understands the characteristic features of various genres of nonfiction.
	
	
	
	

	Understands the characteristic features of various forms of poetry.
	
	
	
	

	Understands the historical, social, and cultural aspects of literature, including the ways in which literary works and movements both reflect and shape culture and history.
	
	
	
	

	Understand significant themes, characteristics, trends, writers, and works in American literature from the colonial period to the present, including the literary contributions of women, members of ethnic minorities, and figures identified with particular regions.
	
	
	
	

	Understands major themes, characteristics, trends, writers, and works in British and Irish literature.
	
	
	
	

	Understands the literatures of Asia, Africa, continental Europe, Latin America, and the Caribbean, including major themes, characteristics, trends, writers, and works.
	
	
	
	

	Comments: 



	DISPOSITIONS

	Professional
	
	
	
	

	Responds well to supervision.
	
	
	
	

	Maintains appropriate grooming, dress, posture, actions.
	
	
	
	

	Demonstrates reliability and dependability in fulfilling all responsibilities.
	
	
	
	

	Relates well with students.
	
	
	
	

	Exemplifies responsible and mature behavior.
	
	
	
	

	Helps to foster collaboration and cooperation.
	
	
	
	

	Works effectively as a member of the education team.
	
	
	
	

	Utilizes conflict resolution skills and demonstrates a basic understanding of group processes.
	
	
	
	

	Produces effective written and oral communication.
	
	
	
	

	Shows effective critical thinking and problem solving skills.
	
	
	
	

	Reflects on his/her own behaviors/skills and their effects on students.
	
	
	
	

	Actively seeks opportunities for continued professional growth.
	
	
	
	

	Values
	Exceeds Expectations
	Meets Expectations
	Needs Improvement
	Not Observed

	Models living a life of balance.
	
	
	
	

	Provides meaningful character training and modeling for students.
	
	
	
	

	Demonstrates reflective practice
	
	
	
	

	Models intellectual curiosity, a love of learning, and search for wisdom
	
	
	
	

	Models responsibility and self discipline.
	
	
	
	

	Comments: 


	
	
	
	


1. Major strength areas:

2. Areas needing improvement:

3. Discuss the potential for growth/success as a teacher reflecting the SGU conceptual framework, “Reflective Practitioner.”

4. Narrative recommendation:

Teacher Candidate signature: ____________________________________

Cooperating Teacher signature: __________________________________

SGU Supervisor signature: ______________________________________
Teacher Candidate Exit Criteria 

Each teacher candidate’s mastery of the exit criteria is assessed by University faculty and mentor teachers in the schools. Assessment includes grades, certification tests, field experience and student teaching evaluations, portfolio, and recommendations by teachers and faculty. An exit interview will be conducted by the Student Teaching and Field Experience Committee of the Teacher Education Council. The exit interview will include a verbal and written review by the teacher candidate of the program preparation of the Oklahoma and SGU teacher competencies and all components of the program.

Each teacher candidate’s assessment includes the following:
1. 2.5 cumulative GPA

2. 2.5 GPA in area of concentration courses

3. 2.5 GPA in Professional Education courses 

4. Passing score on OGET and OSAT

5. Successful completion and evaluation of field experiences

6. Successful completion and evaluation of student teaching

7. Successful portfolio reviews

8. Successful completion of a Leadership Seminar experience

9. Successful completion of Reading Aloud requirement

10. Demonstration of language competency

11. Demonstration of professional writing and professional speaking competencies

12. Exit interview with the Student Teaching and Field Experience Committee of the Teacher Education Council. 

If a teacher candidate’s grades do not meet the criteria, the recommendation for licensure is denied until grades are raised. 

A portfolio is required of all teacher candidates completing the teacher education program. The Portfolio Review Committee is made up of members of the Teacher Education Committee, representing faculty from all teacher education areas of concentration. The SGU Teacher Education Portfolio is a documented profile of the candidate’s accomplishments, learning, competencies, and strengths. It is an integrated representation of the candidate’s entire preparation, including coursework competencies, field experiences, student teaching and other related on-campus and off-campus life experiences.  If the Portfolio is not approved, graduation and recommendation for certification are denied until an approved portfolio is completed. 

Education Division 

Student Evaluation Procedures

1. Each year, all graduates of St. Gregory’s University during their exit interview will be asked to respond to a questionnaire about the quality of their academic program. 

2. All Education graduates will be surveyed annually by St. Gregory’s University for follow-up information regarding their employment and application of their degree to their work.

3. Employers of SGU teacher education graduates will be surveyed annually for feedback on application of the degree to the school environment, satisfaction with teachers, retention of teachers, success of teachers, and collaboration with St. Gregory’s University.

4. An internal Program Review will be instituted for completion each three year time period beginning three years after the initial approval of the Professional Education program. The Review will include (a) assessment of faculty credentials, (b) assessment of faculty professional involvement in their field, (c) assessment of faculty contributions to the profession in the form of papers and publications, (d) review of course and program content by faculty, (e) grade point average of graduates, (f) graduating student (if available, GRE scores), (g) graduating student certification test scores, (h) student assessment of classes, and (i) employment status of graduates.

5. All teacher candidates are evaluated in each course in the professional education sequence and in the area of concentration through multiple methods, including project demonstration, formal and informal class participation, formal summative evaluation, exams, and papers.

6. All Professional Education portfolio entries are evaluated by department designee(s). The completed Professional Education Portfolio is submitted to the Portfolio Review Committee of the Teacher Education Council in the final semester of enrollment.
7. Field experiences are evaluated and documented by the mentor teacher in the field experience school and monitored by the Field Experience Coordinator. 

8. All student teachers are evaluated by the Mentor Teacher and the University Supervisor four times.  A summary evaluation is provided at the completion of the twelve (12) weeks. and one final compilation evaluation at the completion of 12 weeks.
9. All teacher education candidates are required to take the OGET as assessment of general skills, abilities and knowledge for entrance to Teacher Education. The OGET is required by State standards for recommendation for teacher certification.  To be eligible for licensure, student teachers must pass their OSATs (indicating content knowledge) and OPTE (indicating knowledge of pedagogy).
10. Each student will demonstrate Foreign Language Competency.  Demonstration may include two college courses with a grade of C or better, equivalent CLEP tests in two college foreign language courses, successful completion of a certified Sign Language course, or a foreign language certification of competency in speaking and listening by a foreign language professor.

11. All exit assessments for graduating pre-service teachers will be reviewed. 

St. Gregory’s University Institutional Warranty

on Teacher Education Graduates

The driving objective of the St. Gregory’s University Division of Education is to produce caring and competent teachers. With improved learning opportunities for all students as the main goal, St. Gregory’s University guarantees that each individual recommended for initial teacher certification in Oklahoma will have the following competencies:

1. The teacher understands the central concepts and methods of inquiry of the subject matter disciplines he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

2. The teacher understands how students learn and develop and can provide learning opportunities that support their intellectual, social, and physical development.

3. The teacher understands that students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.

4. The teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving, and performance skills and effective use of technology.

5. The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self‑motivation and active engagement in learning, thus, providing opportunities for success.

6. The teacher develops a knowledge of and uses a variety of effective communication techniques to foster active inquiry collaboration and supportive interaction in the classroom.

7. The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students' abilities and differences, the community; and adapts instruction based upon assessment and reflection.

8. The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social, and physical development of the learner.

9. The teacher evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community), modifies those actions when needed, and actively seeks opportunities for continued professional growth.

10. The teacher fosters positive interaction with school colleagues, parent/families, and organizations in the community to actively engage them in support of students' learning and well‑being.

11. The teacher shall have an understanding of the importance of assisting students with career awareness and application of career concepts to the academic curriculum.

12. The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when the change leads to greater student learning and development.

13. The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as, the legal rights and responsibilities of the teacher.

14. The teacher understands the Oklahoma core curriculum and is able to develop instructional strategies/plans based on Priority Academic Student Skills (PASS).

15. The teacher understands the state teacher evaluation process, "Oklahoma Criteria for Effective Teaching Performance," and how to incorporate these criteria in designing instructional strategies.

Any teacher education graduate recommended for certification will meet the employing school's expectation in the 15 areas listed above.

Any teacher education graduate not meeting those expectations within the first year of residency and who has been teaching in‑field, at grade level included on certificate in Oklahoma schools, will receive additional training at no expense to the student or the school.

The additional training will consist of an individualized plan agreed upon among the initial year teacher, the school district, and the university. The plan will include learning outcomes desired.

Every teacher education graduate will receive support, assistance, and professional development from the university faculty in collaboration with the schools (limited to first year newly licensed teachers in Oklahoma).

The warranty will be applied to any teacher education graduate who does not successfully complete the requirements for standard certification during the initial "residency year." Continued support will be provided at no charge to the school site or to the school district during the second year.

This warranty is limited to those candidates who teach in Oklahoma.

Fr. Lawrence Stasyszen, President

St. Gregory’s University

Professional Portfolio Handbook

Education Division, The Reflective Practitioner

Welcome!


Welcome to the Teacher Education Division of St. Gregory's University!
Since fall 1997, all Oklahoma teacher candidates in professional education are required to prepare a teacher candidate portfolio.  This handbook is designed to guide all St. Gregory's University teacher education candidates as they prepare their portfolios.

The portfolio is defined as a documented profile of an individual's accomplishments, learning, and strengths related to the competencies, standards, and outcomes established by the Oklahoma Commission on Teacher Preparation, State Regents, State Department of Education and the Teacher Education Department at St. Gregory's University.  The portfolio should represent the candidate's professional knowledge, performance, experiences, and dispositions.

St. Gregory's University has adopted a portfolio approach to assessment in a number of areas.  Students are introduced to the concept of portfolio assessment in the General Studies course GS1003 Foundations and in EN1113 English Composition I.  In Foundations, faculty explain portfolio as an assessment of general education on our campus.  Students begin work in this course to highlight a balanced approach to development.  This introduction to portfolio focuses on the sophomore portfolio in which students reflect upon their general education experience.


Near the end of the English Composition course, each student submits a portfolio of writing with reflections.  The reflections indicate the student's reason for including a particular writing sample in relation to guidelines provided by the English department.  In addition, each student writes a self-evaluation of the portfolio, identifying his/her favorite piece, most substantial piece, individual style in writing, and growth in the discipline.


The sophomore portfolio (a life development portfolio) is required as a student completes or nears completion of the General Education portion of the academic program.  At this point, the student describes his/her academic, social, physical, spiritual and emotional growth.  Using artifacts, a student reflects upon how the artifact indicates change.  As a concluding assignment for this portfolio, the student uses the sophomore portfolio to assess current strengths and weaknesses.  Based upon this analysis, the student uses the portfolio review to set goals for the conclusion of his/her academic program and experiences.


Through workshops and in courses, students learn of the various goals of a portfolio.  The writing portfolio assesses a student's writing skills and the sophomore portfolio assesses a student's general education experience and encourages thoughtful goal setting. The Educational portfolio, however, is a professional portfolio and thus it has a different purpose.  It may be used (1) to evaluate strengths and weaknesses and so provide the opportunity for professional growth; (2) to secure employment through documentation of competence; (3) to advance in employment opportunities through documentation of competence and continuous improvement in professional settings. All SGU students prepare a career (professional) portfolio prior to graduation.  The specifications and recommended presentation formats are guided by each Division and are monitored by the Portfolio Coordinator.  The Coordinator provides independent workshops for students and assists faculty members who teach capstone courses in each division.  Thus, students are provided guidelines and support for professional portfolio development.  In the case of education majors, once a student indicates education as part of his/her career goals, the student enrolls in the Professional Mentoring Team course.  Repeated each semester, this course is designed, among other things, to assist the future teacher in development of the professional portfolio.     

Teacher Education Portfolio Philosophy


The St. Gregory's University Teacher Education Portfolio is an edited collection of teacher candidate's evidence of professional growth and reflections representing progress through the entire professional education program.  The teacher candidate portfolio represents the integration of learning in all courses.  The portfolios should show the candidate's progress toward meeting teacher education competencies, SGU goals and personal life development goals of a balanced life.


Evidence and reflections must show how candidates have met the Teacher Education standards and reflect the philosophy of the program.  A personal philosophy of education must be included.  Throughout the SGU program, teacher candidates will assemble the items of evidence that best represent growth toward each of the required competencies and will present that evidence in a professional format.  The Mentoring Team will provide support for the candidate as he/she develops a teacher education portfolio.


There are a number of purposes for development of the Teacher Education Portfolio:

· To demonstrate the talents, skills, and experiences of the teacher candidate. This demonstration indicates professional growth in becoming an effective teacher.

· To demonstrate a unique, fluid and evolving display of life-long learning. The candidate bases the portfolio on personal goals as they relate to state standards and the impact of learning communities.  While competencies are standard, the portfolio must reflect a personal creative style demonstrating additional knowledge and skills.

· To document a teacher candidate's skills, accomplishments, learning, and strengths related to designated competencies, standards and outcomes.

· To provide examples of the quality of the SGU Teacher Education program.  The portfolios are units of measure which present evidence that SGU is providing initial and on-going assessment that focuses on opportunities and experiences which lead to student development of competencies, standards, and outcomes determined by the Commission, the Oklahoma Regents, the State Department of Education, and St. Gregory's University.

· To demonstrate to prospective employers the evidence of a candidate's professional growth.  Work on a professional portfolio will assist a candidate in developing the skills to be used throughout a teacher's teaching career and to document professional development.

Portfolio Template for Artifacts


Use the guidelines that follow.  Choose an appropriate artifact to validate your growth in the competency identified.  Then prepare the artifact and add a reflective summary as noted here:
St. Gregory's University

Teacher Education

Student Name

Artifact for Competency X:  (List Competency – type out)

Identification:  (Name the artifact as e.g. a journal entry, lesson plan, photo, video, etc.)

Course or Activity:  (Identify by department, number, section and title for courses)

Date:  

Reflective Statement:  (Use this statement to explain clearly and defend why you have chosen this artifact to meet the competency.  Reflect upon the experience and how it provides evidence of your development of the competency. This should be at least 1-2 paragraphs.)  

Note: For your convenience, this format is provided for you on the Teacher Education website and the website of the Dean of Education.  You may download it from these sites and use it repeatedly, saving each artifact under its own name.
Portfolio Content Guidelines and Schedule
A Table of Contents for the entire portfolio should precede the first section.

Section 1: Introduction

The professional portfolio is divided into specialized sections; Section I is an Introductory Overview.  The purpose of this section is to provide an introduction of the candidate.  Included in this section are:

· Personal Philosophy of Education

· Biographical sketch

· Resume
· Statement of  clear police record 
· Goals for professional development

· Goals for personal development in a balanced life
· Interview essay

· Read Aloud Report

· Leadership Seminar Report
· Overview of field experiences 

Section 2: Credentials

In this section, the candidate provides documentation through credentials.  The purpose of this section is to document accomplishments, knowledge and competence.  Usually, these credentials are in the form of grades, test scores, certificates, licenses, degrees, and publications.  Items might include:

· Oklahoma General Education (OGET) test scores

· Oklahoma Professional Teaching Examination (OPTE) scores

· Oklahoma Subject Area (OSAT) test scores

· Transcripts

· Diplomas

· Letters of recommendation

· Professional Memberships

· Conference attendance

· Publications

· Evaluations

· Licenses

· Volunteer projects

Section 3: Competencies
Section Three addresses the Competencies listed below.  For these competencies use the Artifact Template (above).  The following table lists the competencies each teacher education major will display in his/her professional portfolio.  This guide lists each competency; the possible course, experience or document related to the competency; a suggestion of possible artifacts.
	Competency
	Possible Course, Document or

Experience Alignment
	Suggested Artifacts

	1. The teacher understands the central concepts and methods of inquiry of the subject matter discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.
	Content area courses*; Educational Methods,  Content area Methods; Field experiences, Leadership Seminar, transcript
	Lesson plan that documents knowledge of subject matter and methods of inquiry in discipline (*For required objects see content area guidelines.)

	2. The teacher understands how students learn and develop, and can provide learning opportunities that support their intellectual, social and physical development at all grade levels including early childhood, elementary, middle level and secondary.
	Developmental Psychology, Cognitive Psychology, Educational Methods, Condent area Methods; Mentoring Team, Field Experiences, Student Teaching, Leadership Seminar 
	Paper; observation journal

	3. The teacher understands how students vary in their approaches to learning and creates instructional opportunities that are adaptable to individual differences of learners.
	Developmental Psychology, Psychology of Students with Exceptions, Cognitive Psychology; Education  Methods; Content area Methods; Group Process and Classroom Management, Field Experiences, Student Teaching, Leadership Seminar.


	Lesson plans

	4. The teacher understands curriculum integration processes and uses a variety of instructional strategies to encourage student's development of critical thinking, problem solving, and performance skills and effective use of technology.
	Foundations; Using Computers; Introduction to Teaching; Field Experiences, Group Process and Classroom Management, Educational Methods, Content area Methods ; Educational Technology, Laptop University experience, Leadership Seminar
	Bulletin board; Power Point presentation; video; lesson plans, web site evaluation; software evaluation; paper

	5. The teacher uses best practices related to motivation and behavior to create learning environments that encourage positive social interaction, self-motivation and active engagement in learning, thus, providing opportunities for success.
	Field Experiences, Student Teaching, Developmental Psychology, Cognitive Psychology, Self-Leadership Practicum, Group Process and Classroom Management, Special Seminars and training (True Colors, Full Spectrum Development); Leadership Seminar; Read Aloud
	Observation journal; field experience, campus seminar; paper

	6. The teacher develops a knowledge of and uses communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	English Comp. I and II, Speech; Developmental Psychology, Cognitive Psychology, Mentoring Team, Group Process and Classroom Management, Educational Methods, Content area Methods; Field experience; Student Teaching, Leadership Seminar
	Notes to students/parents/mentor/administrators; collaborative lesson plan; email; paper; speech; audio recording; video recording; journal

	7. The teacher plans instruction based upon curriculum goals, knowledge of the teaching/learning process, subject matter, students' abilities and differences, and the community; and adapts instruction based upon assessment and reflection.
	Developmental Psychology, Cognitive Psychology, Self-Leadership Seminar, Field experience; Mentoring team, Group Process and Classroom Management, Educational Methods, Content area Methods; Educational Evaluation, Student Teaching, Leadership Seminar


	Lesson plan; IEP

	8. The teacher understands and uses a variety of assessment strategies to evaluate and modify the teaching/learning process ensuring the continuous intellectual, social and physical development of the learner.
	Educational Evaluation; Field experiences, Mentoring team, Group Process and classroom Management, Student Teaching, Leadership Seminar 
	Portfolio; paper, lesson plan with assessment; field experience journal

	9. The teacher evaluates the effects of his/her choice and actions on others and modifies those actions when needed, and actively seeks opportunities for continued professional growth.
	Educational Evaluation; Field experiences; Mentoring team; Education: Policies, Law, and Issues; Group Process and Classroom Management; Student Teaching; Leadership Seminar; Professional membership; meetings
	Paper on issues; censorship folder for English; journaling; subscriptions; personal professional development plan

	10. The teacher fosters positive interaction with school colleagues, parents/families, and organizations in the community to actively engage them in support of students' learning and well-being.
	Field experiences; Self-Leadership Practicum; Mentoring team; Education: Policies, Law, and Issues; Student Teaching; Leadership Seminar; PTA; Read Aloud; community service
	Log of activities; journal, membership, tutoring; community involvement (Girl Power, building playground in Shawnee, scouts)

	11. The teacher shall have an understanding of the importance of assisting students with career awareness and the application of career concepts to the academic curriculum.
	Foundations; Introduction to Teaching; Field experiences; Self-Leadership Practicum; Mentoring Team; Education: Policies, Law, and Issues; Educational Methods; Content area Methods; Student Teaching; Leadership Seminar 
	Lesson plan; photo - news story, guest speaker

	12. The teacher understands the process of continuous lifelong learning, the concept of making learning enjoyable, and the need for a willingness to change when change leads to greater student learning and development.
	Introduction to Teaching; Developmental Psychology; Cognitive Psychology; Field Experiences; Mentoring team; Education: Policies, Law, and Issues; Group Process and Classroom Management; Student Teaching; Leadership Seminar


	Lesson plan with volunteerism; involvement in community service

	13. The teacher understand the legal aspects of teaching including the rights of students, parents/families, as well as the legal rights and responsibilities of the teacher.
	Introduction to Teaching; Field Experiences, Mentoring Team; Education: Policies, Law, and Issues; Student Teaching; Leadership Seminar


	School board meeting attended; IEP notes; paper

	14.  The teacher understands, and is able to develop instructional strategies/plans based on the OK core curriculum.
	Introduction to Teaching; Field Experiences, Educational Methods; Content area Methods; Educational Evaluation; Mentoring Team; Student Teaching; Leadership Seminar; Education: Policies, Law, and Issues 
	Teaching evaluation

	15. The teacher understands the State teacher evaluation process, "Oklahoma Criteria for Effective Teaching Performance," and how to incorporate these criteria in designing instructional strategies.
	Introduction to Teaching; Field Experiences; Educational Evaluation; Mentoring Team; Student Teaching; Leadership Seminar
	Teaching evaluation

	16. The teacher understands the Catholic Perspective in education.
	Foundations, Catholic Perspectives in Education
	Paper

	17.  The teacher can relate principle and theories to actual practice, showing evidence of the reflective practitioner framework and the role of a life of balance.
	Introduction to Teaching; Mentoring team; SGU Teacher Education handbook; Foundations; portfolio workshops
	Reflective journals


Section 4: Evaluation


Upon completion of the professional portfolio, the pre-service teacher includes a self-assessment of the portfolio and of the teaching experiences.  This self-assessment is both evaluation and future oriented.  In this paper, the student uses the portfolio experience to reflect upon his/her preparation for teaching and to determine future goals in professional development.

In reviewing the contents of the portfolio (and perhaps even artifacts or experiences not represented in the portfolio), the student has an opportunity to address the following:
· How does this portfolio show that I understand the central concepts and methods of inquiry of my subject matter discipline?

· How does the portfolio demonstrate my understanding of student learning and development? How does it demonstrate my ability to provide learning opportunities that support the learner’s intellectual, social, and physical development?

· How does the portfolio provide evidence that I understand that students vary in their approached to learning?   How does it demonstrate my ability to create instructional opportunities that are adaptable to individual differences of learners?

· How does the portfolio provide evidence that I understand and use a variety of instructional strategies to encourage students' development of critical thinking, problem solving, performance skills, and effective use of technology?

· What best practices related to motivation and behavior do I use to create learning environments that encourage positive social interaction, self-motivation and active engagement in learning, thus, providing opportunities for success?

· What variety of effective communication techniques do I use to foster active inquiry, collaboration, and supportive interaction in the classroom?

· How does the portfolio provide evidence that I plan instruction based upon educational standards, curriculum goals, knowledge of the teaching/learning process, subject matter, students' abilities and differences, and the community; and adapt instruction based upon assessment and reflection?

· What variety of assessment strategies to evaluate and modify the teaching/learning process do I use to ensure the continuous intellectual, social and physical development of the learner in my classroom?

· How does the portfolio provide evidence that I understand and evaluate the effects of my choices and actions on others (students, parents, and other professionals in the learning community), modify those actions when needed, and actively seek opportunities for continued professional growth?

· How does the portfolio provide evidence that I foster positive interaction with school colleagues, parent/families, and organizations in the community to actively engage them in support of students' learning and well-being?

· How does the portfolio provide evidence that I understand the importance of assisting students with career awareness and application of career concepts to the academic curriculum?

· How does the portfolio provide evidence that I understand the process of continuous lifelong learning?

· How does the portfolio provide evidence that I understand the concept of making learning enjoyable?

· How does the portfolio provide evidence that I understand the need for a willingness to change when the changes lead to greater student learning and development?

· How does the portfolio provide evidence that I understand the legal aspects of teaching including the rights of students and parents/families, as well as, the legal rights and responsibilities of the teacher?

· How does the portfolio provide evidence that I understand the Oklahoma core curriculum and am able to develop instructional strategies/plans based on Priority Academic Student Skills (PASS)?

· How does the portfolio provide evidence that I understand the State teacher evaluation process, ("Oklahoma Criteria for Effective Teaching Performance"), and can incorporate these criteria in designing instructional strategies?

· How does my portfolio reflect me as a unique teacher?  How does it present me as a reflective practitioner?

· How does my portfolio reflect my dedication to living a live of balance?
· What goals have I set for myself in my teaching career?  What goals have I set for myself in my personal and professional portfolio?
Portfolio Evaluation Schedule (Program Checkpoints)

Checkpoint 1:  Admission to Teacher Education Program
At this checkpoint, the teacher candidate will present the beginnings of his/her portfolio to the Dean of Education and the Teacher Education Admissions panel for feedback on the portfolio contents.  The portfolio must show, at least,

· Organizational set-up of the portfolio (This will reflect the student's awareness of required components.)

· Philosophy of Education statement written during ED 3013
· Biographical Sketch

· Resume

· Goals for Professional Development

· Goals for Personal Development in a Balanced Life

· Summary of Field Experiences
· Artifacts and reflective statements for each of the three (3) competencies selected from the required 17 
· OGET

· Transcripts

Checkpoint 2:  Upon completion of ED 4612 Educational Methods
The updated Portfolio is submitted to the course instructor for review by the instructor and the Dean of Education.  In addition to the information in Checkpoint 1, included in this portfolio must be:
· Letters of Recommendation

· Artifacts and reflective statements for each of the four (4) additional competencies selected from the required 17
· Revised work from previous checkpoint (if relevant)

This portfolio is submitted to the instructor and Dean of Education for review. The work has been completed will receive feedback on its contents.  This is considered a work in progress, indicating an applicant's growth and commitment to the process. 
Checkpoint 3:  Application to Student Teaching
As the pre-service teacher prepares to enroll in student teaching, he/she will submit a portfolio.  In addition to the competencies displayed at the application level and Checkpoint 1, the student will add:

· Artifacts and reflective statements for each of the five (5) additional competencies selected from the required 17
· The competencies addressed at application should be updated as the student sees fit.  Other competencies may be addressed as well.

This intermediate level portfolio is a portfolio showing growth and best practices.  It will be submitted to the Dean of Education, who will review the portfolio with the Teacher Education Portfolio Assessment committee. The Dean will provide feedback gathered from the review to the student in an individual conference.

Checkpoint 4:  Post Student Teaching

The student's final presentation will occur after student teaching.  The portfolio will reflect any changes to previously covered competencies.  In addition, the final portfolio will include:

· Artifacts for each of the final five (5) competencies not previously selected.
· Section 4: Evaluation of the Portfolio
This form of the professional teaching portfolio will reflect best practices and samples of experiences.  It is to be approached as a career portfolio and as the beginning of the teacher's professional career portfolio (a lifelong growth portfolio).

The portfolio will be submitted to the Dean of Education and will be reviewed by a portfolio review committee using the rubrics identified in this document.

Note:  The portfolio is a required component of the Mentoring Team course.  Therefore, the portfolio receives on-going evaluation and feedback each semester.  To receive maximum benefit from this component of the Mentoring Team, the teacher candidate is advised to provide evidence of both peer and faculty feedback on his/her portfolio each semester. These are required checkpoints, and must be evident in the student's development of the final portfolio product.  This can be accomplished in journal reflections regarding the student's use of feedback in revising his/her work.

Portfolio Rubrics (Individual Competencies)


Each review checkpoint will provide the teacher candidate an opportunity to receive feedback on the progress, content and appearance of the teacher candidate’s education portfolio.  Written and/or oral comment will provide the most effective feedback for future revisions.  Each checkpoint will also include a number rating.  Reviewers may use any number between 1 and 4.  The numbers carry the following meaning:

4 = Demonstrates exemplary qualities:  Reflects evidence that artifact clearly correlates with the competency, is well organized and uses correct standard English.

2 = Demonstrates acceptable work:  Reflects evidence that artifact correlates with most aspects of the competency, needs some more work on formatting and most of the time uses Standard English.

1 = Not acceptable: Artifact does not correlate with competency or the material is not neatly presented or artifact does not use Standard English.
A score of 1 on any item means that the competency must be addressed again in the next checkpoint.  The reviewer and teacher candidate will develop a Plan for Improvement for any unacceptable competencies.
Portfolio Evaluation Rubric (Final Portfolio Product)

At the fourth checkpoint, the finished portfolio is ranked.  This ranking uses the following rubrics:

	Attribute
	Unsatisfactory (0)
	Needs Improvement (1)
	Acceptable (2)
	Exemplary (4)

	Demonstration of Required Competencies 
	Few artifacts demonstrate the competencies.  
	Most artifacts demonstrate the competencies, but not all artifacts are directly related.
	Artifacts demonstrate the competencies.  Most artifacts are directly related.
	Artifacts clearly demonstrate all competencies and are directly relate to competencies.

	Association between artifact and competency
	Reviewer has difficulty associating artifacts with competencies
	Reviewer has difficulty associating some artifacts with competencies.
	Reviewer can generally associate most artifacts with competencies.
	Reviewer can easily associate all artifacts with competencies.

	Reflective and Critical Thinking
	Papers are poorly written.  Writer shows little analytical skill or evidence of revision. Little or no application of theory to practice shown.
	Papers show fair analysis and adequate evidence of revision. Some application of theory to practice is shown.
	Papers show good descriptions with good analysis.  Candidate clearly explains relation between artifact and competency.  Application of theory to practice is shown.
	Papers show excellent descriptions and analysis of artifact's relationship to competency. Explanation of learning associated with the artifact or experience is clearly described.  Theory is obviously shown in applied practice

	Effective and varied strategies for teaching 
	Artifacts indicate lack of teaching effectiveness.
	Artifacts demonstrate competent teaching in school settings.  Teacher shows ability to plan, teach and reflect upon the experience.  Variety in teaching may be lacking.
	Artifacts demonstrate proficient teaching in school settings.  The teacher is competent in planning, teaching, and reflecting.  A variety of teaching strategies is evident.
	Artifacts demonstrate exemplary teaching in school settings.  Teacher is clearly a reflective practitioner.  Teacher used effective variation in planning, teaching and reflecting.  

	Appropriate English 
	There are numerous errors throughout the portfolio.
	There are some deviations from standard English in the portfolio.
	Only minor deviations from standard English appear in the portfolio.
	Appropriate English is used throughout the portfolio.

	Original work.
	Artifacts often duplicate the work of others.
	Many artifacts are duplicates of the work of others. The contents reflect the author most of the time.
	Few artifacts are duplicated from other's work.  Student choice clearly reflects the student's philosophy and knowledge.
	Artifacts are clearly original works by the author.  They uniquely represent the philosophy, reflection and knowledge of this unique teacher.

	Appearance and Organization
	Portfolio is messy, unorganized, and difficult to follow.
	Most of the portfolio is neat.  Portfolio is somewhat unorganized and occasionally difficult to follow.
	Portfolio is neat and easy to follow.  It is generally well organized.
	Portfolio is consistently near, well organized, and easy to follow.


Professional Portfolio Review

For

____________________________________________

Checkpoint I: Admission to Teacher Education Program

The Professional Portfolio has basic organization:  


Yes
No

Section I: Introduction:

· Table of Contents




Yes
No

· Personal Philosophy of Education


Yes
No

· Biographical sketch




Yes
No

· Resume





Yes 
No

· Goals for professional development


Yes
No

· Goals for personal development in a balanced life
Yes
No

· Overview of field experiences 



Yes
No

Section II: Credentials:

· Transcript





Yes
No

· OGET scores (__________)



Yes
No

· Letters of recommendation



Yes
No

· Other:





Yes
No

	Competency
	 Artifacts
	Rating
	Comments

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	


____________________________________________________

________

Reviewer: Instructor, Introduction to Teaching



Date

  ____ Plan for Improvement Created

____Plan for Improvement not required

Professional Portfolio Review

For

____________________________________________

Checkpoint 2: On completion of ED 4612 Educational Methods or ED 3023 Middle Level Education
Section 2: Credentials 
· Oklahoma General Education test scores


Yes
No

· Transcripts






Yes
No

· Letters of recommendation




Yes
No

· Professional Memberships




Yes
No

· Conference attendance




Yes
No

· Publications






Yes
No

· Evaluations






Yes
No

· Licenses






Yes
No

· Volunteer projects





Yes
No

· Other






Yes
No
Plan for improvement has been completed



NA
Yes
No
	Competency
	Artifacts
	Rating
	Comments

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	


___________________________________________________________
________

Dean of Teacher Education






Date

______________________________________________________________________
_________

Reviewer 2








Date

       ____ Plan for Improvement Created

____Plan for Improvement not required

Professional Portfolio Review

For

____________________________________________

Checkpoint 3: On completion of Content Methods Course(s) and or Admission to Student Teaching
Section 1 has been updated, with reflection on change


Yes
No

Section 2 has been updated as applicable


NA
Yes
No

Plan for improvement has been completed


NA
Yes
No

	Competency
	Artifacts
	Rating
	Comments

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	


___________________________________________________________
________

Portfolio Coordinator







Date

___________________________________________________________
________

Dean of Teacher Education






Date

       ____ Plan for Improvement Created

____Plan for Improvement not required

Professional Portfolio Review

For

____________________________________________

Checkpoint 4: On completion of Student Teaching prior to graduation
Section 1 has been updated, with reflection on change


Yes
No

Section 2 has been updated as applicable


NA
Yes
No

Section 4 Portfolio Evaluation




Yes
No

Plan for improvement has been completed


NA
Yes
No

	Competency
	Artifacts
	Rating
	Comments

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	

	#____

	
	
	


___________________________________________________________
________

Portfolio Coordinator







Date

___________________________________________________________
________

Dean of Teacher Education






Date

       ____ Plan for Improvement Created

____Plan for Improvement not required

PLAN OF IMPROVEMENT

FOR SGU TEACHER CANDIDATES

PORTFOLIO ASSESSMENT

Pre-professional Student Name: __________________________________________

ID number: _________________________  Date: ____________________________

Stage of program:

____ Admission to Program (Check point 1)  

____ Completion of General Methods Course (Check point 2) 

____ Completion of Content Area Methods Course (Check point 3)  

____ Completion of Student Teaching (Check point 4)

Areas for improvement, causing written plan of improvement

____ Philosophy statement

____ Artifacts (quantity, quality)

____ Reflection, written defense of artifact(s)

____ Correlation of artifact(s) to specific concepts and competencies

____ Other (explain, be specific) _______________________________

Committee’s comments and explanations

Specific steps to be taken to successfully accomplish this plan of improvement

Portfolio should be submitted to ____________________________ on _____________.






(name/location)


(date)

Program designee signature ________________________________________________

Pre-professional candidate signature ____________________________ Date _________


(Student signature reflects review of this document, but not necessarily agreement with it.)

SGU will provide individual help and assistance upon request by the student.
FOLLOW-UP ASSESSMENT
(Plan of Improvement continued)

This plan of improvement has been:

____ Fully accomplished

____ Partially accomplished


Explain:

____ Not accomplished


Explain:

Program designee recommendation

____ Admission to program

____ Begin Student Teaching

____ Recommendation for Licensure

____ Additional plan of improvement

____ Other

Program designee signature _________________________________ Date ___________

Pre-professional candidate signature __________________________ Date ___________

(Candidate signature reflects review of this document, but not necessarily agreement with it)

Portfolio Rating Records

_____________________________________  

Teacher Candidate
	
	Checkpoint level

Submitted/ date
	rating
	Plan of

Improvement

(yes or no)
	Review date and rating

	Portfolio

Section 1
	
	
	
	

	Portfolio

Section 2
	
	
	
	

	Competency 1
	
	
	
	

	Competency 2
	
	
	
	

	Competency 3
	
	
	
	

	Competency 4
	
	
	
	

	Competency 5
	
	
	
	

	Competency 6
	
	
	
	

	Competency 7
	
	
	
	

	Competency 8
	
	
	
	

	Competency 9
	
	
	
	

	Competency 10
	
	
	
	

	Competency 11
	
	
	
	

	Competency 12
	
	
	
	

	Competency 13
	
	
	
	

	Competency 14
	
	
	
	

	Competency 15
	
	
	
	

	Competency 16
	
	
	
	

	Competency 17
	
	
	
	

	Portfolio

Section 4
	
	
	
	


GOALS FOR FIELD EXPERIENCES


St. Gregory’s University teacher candidates gain an understanding of how schools function.


St. Gregory’s University teacher candidates experience hands-on activities with students in a classroom setting.








St. Gregory’s University

1
_____________________________________________________________________________________________________________________

St. Gregory’s University



- 2 -       

                        Teacher Education Handbook 2007

